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Cultural Connections

Hands-On Learning Teacher Resource Packet

Program Summary:  These pre and post visit activities will help you extend your students’ learning far beyond the museum experience.  The pre-visit activities will help you introduce your students to what they will learn during their field trip.  The post-visit activities will help your students apply what they have learned at the museum to classroom curriculum.
Cultural Connections is designed to create awareness among your students about the similarities and differences we all share in relation to our cultural and ethnic backgrounds.  The activities included in this packet will encourage students to explore their relationship with culture, and also to investigate how cultures intermingle in an urban environment.  

Grade Level:  3-5

Books related to the Cultural Connections program:  

Blake Harrison and Alexander Rappaport, Flocabulary: The Hip-Hop Approach to U.S. History Cider Mills Press, 2006.
Students of Cunningham Elementary School, We Are All Related, Polestar Book Publishers, 1996.
Judith Blohm and Terri Lapinsky, Kids Like Me: Voices of the Immigrant Experience, Nicholas Brealey Publishing, 2006.

Elvira Woodruff, The Memory Coat, Scholastic, 1999.

Gary Soto, Cesar Chavez: A Hero for Everyone, Aladdin Paperbacks, 2003.

M. Jerry Weiss, Helen S. Weiss eds., Big City Cool:  Short Stories About Urban Youth, Persea Books, 2002.

Anne Mazer, ed., America Street: A Multi-Cultural Anthology of Stories, Persea Books, 1993.

Donald R. Gallo, Join In, Multiethnic Short Stories, Laurel Leaf, 1995.

Web Sites Related to the Cultural Connections Program:

Internet Public Library:  Kidspace Culture Quest World Tour

http://www.ipl.org/div/kidspace/cquest/ 
Culture Kids:  Simple recipes from around the world 

http://www.culture-kitchen.co.uk/latestmenu.php 
Pre-Visit Activity #1
What does a picture tell you about culture?

Student learning goals:  Students will understand the human impact on geographical places, analyze photos from around the world, and make hypotheses about similarities and differences between cultures based on the photographs they analyze.
Sunshine State Standards:

Materials:

-pairs of photographs (National Geographic is a good source)

**The photographs should be distinct pictures related to a similar theme.  For example, a mosque and a temple, or a supermarket and an open-air market.

-journal paper for making hypotheses and note-taking

Introduction/Building Background Knowledge:  

Discuss the term “cultural landscape”.   Develop a definition with the class.  The definition could be something like “the human imprint on the physical landscape” or “how the landscape is modified by the people who live there.”  Examples could include the plants and animals people raise there, the structures they build, and the changes they make to the geography of a place.

Procedure:  
Explain to the students that they will be examining pairs of photographs. During the examination they should observe similarities and differences between the cultural landscapes depicted in each pair of pictures. Do not give students information about the images. 

Students should take notes on the similarities and differences shown in the pairs of photographs. Have them compile a list of topics, such as 

· buildings or other structures and their characteristics; 

· people and their characteristics; 

· means of transportation; 

· signs; 
· pollution;

· climate and

· alterations to natural geography
Once the students have made a complete list of similarities and differences, conduct a large-group discussion focused on the cultural landscape of each picture. Can the students give the general geographical location of the image? Ask such questions as 

· Do the people look similar to or different from one another? Identify features to back your statement (e.g., clothing, skin color, hairstyle). 

· Do you see evidence of structures used for religious worship? 

· Look at buildings. What are the structural similarities or differences? 

· How do the overall differences in each image reflect culture? 

For example, when viewing a street scene in Miami and a street scene in Mexico City, students might see people who look similar in terms of both physical features and dress. In both pictures they might also see advertisements in Spanish. In the Miami picture many signs will also be in English. Automobiles might be similar, but students might expect to see more American cars in Miami. Pollution may be quite visible in Mexico City and much less so in Miami. (There are far fewer cars in Miami and a much smaller population.) Students should then hypothesize why these two images are so similar. Miami is a city with many Latin American immigrants. It is only natural that their culture should be reflected in the Miami street scene. 

Closing:

Have students write a journal entry that provides a definition of cultural landscape. It should clearly identify examples from the activity and discuss how each is directly a reflection of the culture. It should be noted that cultures could have similar features in addition to their unique traits. 

Suggested Student Assessment:

You may choose to assess students’ understanding based on their journal entry.  In addition, you may encourage students to choose two more photographs and analyze them in front of the class.  If students are not comfortable presenting in front of the class, they may devise a system of color-coded labels for buildings, pollution, means of transportation, etc. and label the pictures accordingly.  They may write an explanation to accompany their labels.
Adapted from National Geographic Xpeditions

Pre-Visit Activity #2

Personal Geographies:  Family Trees

Sunshine State Standards:  SS.A.1.2.3., SS.B.1.2.5, VA.A.1.2.1.VA.A.1.2.2., VA.B.1.2.1, LA.B.1.2.3, LA.B.2.2.1, LA.B.2.2.3, LA.C.3.2.2., LA.C.3.2.3
Student Learning Goals:  The student will be able to understand what a personal geography is, and that it can be represented in different ways.

-After a lesson on personal geographies, and an explanation of what a family tree is, the student will be able to create her own.

-The student will be able to describe her personal geography by using her family tree.

-The student will be able to learn about other classmates’ experiences and families through their trees.

Materials:  Photographs, drawings, material to build the family tree (cardboard, plastic, popsicle sticks, paper, tree branches, leaves), glue or tape, scissors, labels, markers, pens, colored pencils, crayons

Building Background Knowledge:

· Families are different all around the world.  For example, some are big and some are small.  Some live in the city and others in the countryside.  Some move to a different city or country when others stay in their same place of origin.  Some have different languages or ethnicities. 
· **You may want to use pictures of different families to help facilitate this discussion.  You can also have children draw a picture of their family or talk about the family members they live with and make a class chart to help introduce the topic of different families.
· Can you think of some differences of families?  What are families like in the country oyou or your family is from?
· Even though families are different, they share many things in common.  For example, there are older and younger people in all families. 
· –Can you name some other things that families might have in common?
· For many people, family is a very important component of who they are today. 

· Can you think of ways in which your family has influence on you and who you are?  Think of your language, beliefs, culture, religion, activities you enjoy doing, things you value and things you know.

· What is a family tree?

· A family tree is a pictorial representation about your famlyu’s structure.  

-For example, a family tree helps you show who the people of the generation before yours were.  It also shows who married who and the children they had.

-We are going to make our own family tree and share our trees with each other.

Home Learning Extension:

Students can interview family members to gain information about their ancestry.  They may also write a brief biography about their family members as they gain new knowledge about them.  Students could also write a reflection on their experience learning about their family history.  In addition, you could have each student write a question or reaction about the project, and then swap and have students answers each others’ question for home learning.

Procedure:
1. Activate prior knowledge about trees.  Trees have trunks and branches and roots.  Family trees have roots that represent our ancestors and branches that are like different parts of our families.  For example, if your mother has two sisters and they have families, these are like branches off of the trunk of your family.  Ask students this question, “If your family has moved or traveled from different countries, how can your personal geography show that?”  Encourage students to incorporate the meaning of place into their personal geography.
2. The teacher will explain what a personal geography is, and explain what a family tree is.  Sometimes people use lines to show who is married to whom, and who their children are.  Also explain how one’s family represents for many people an important part of their lives, and also of whom they are today.  

3. Ask the class, “How could a family tree help you to share your personal story or your personal geography?”  “What are some different formats for family trees?”

4. Students will create their own family trees.  The teacher will encourage analysis and discussion throughout the family tree making experience, fostering a safe environment where students feel comfortable sharing, asking and responding.  When the trees are completed, the students will share with the class and with each other. 

Closure:

Students will explain what a personal geography is to them, what their family tree represents and how it can help to share your personal experience.  Here are some suggested closure questions that move from lower-order to higher-order thinking (Bloom’s taxonomy), to help students synthesize what they have learned. 

1. What is a family tree?

2. Can you explain in your own words how to represent a family by using a tree shape?

3. How does a family tree help you talk about your personal geography?

4. How and why are these stories or personal geographies unique?

5. What ideas can you add to the definition of personal geography?

6. What do you think about making a family tree to represent your personal geography?

Assessment:  Assess according to student participation and final product according to the amount of on-task behavior, demonstration of research into family lineage, effort, and presentation of information.

Post-Visit Activity #1

Connecting foods to geographical origins

Student Learning Goals:  Students will be able to draw connections between the native plants and animals of a region, and the ways that native groups use those plants and animals as food. 

Sunshine State Standards:  

Materials:  Various foods native to different global regions:  ex. Corn, papaya, cabbage, potato, lemon, wheat, rice, sugar, etc.

Blank world maps (available at http://www.nationalgeographic.com/xpeditions/atlas/index.html?Parent=world&Mode=b&SubMode )
Supermarket sale flyers

Scissors

Glue

Crayons/Markers/Colored Pencils

String/Yarn in bright colors

Building Background Knowledge:  Ask students to list some of the plants that grow naturally here in Miami.  Answers may include mangos, avocados, palm trees, bougainvillea, etc.  Now ask them what kind of a climate these plants grow in.  Answers may include hot, humid, sunny, rainy, etc.  You may have to prompt students about the relationship between climate and plant growth.  For example, ask the question, “How does the weather and the climate determine what kinds of plants can grow there?”  You may want to make a class chart listing student answers.
Introduction:  Show a picture or bring in examples of plants that grow in a temperate climate (maple trees, lilacs, birch trees, blackberries), plants that grow in a cold climate (evergreens, krumholz, ivy, chrysanthemum), and plants that grow in tropical climates (you may use some from the class list).  You may also want to discuss foods that come from animals such as milk, cheese, and meat.  Additionally, there are many spices that are unique to specific areas.  You may want to discuss how different cultures have different flavors within their foods. 
Pose these questions to the class:  “If climate affects what types of plants grow there, then how could this affect culture?  How or where can you find out more about how cultures reflect their native foods?  How does geography affect the types of food eaten in a particular area?”
Procedure:  

1.Students will select and research a particular food.  They will be required to find out the area the food is native to, and what plants or animals it comes from.  Also, they will have to find out how the plant gets converted into food.  Is it used in a number of dishes?  Is it used in any religious circumstances?  Does it hold special meaning for the people who grow it?  Remind students to continue asking themselves the questions you posed during the introduction.  You may want to post a list of these questions in the classroom to keep students focused on their discovery.
2.  Have students draw the food on their world map in the region it is native to.  They can use the string to connect to other areas in the world where the food is found and used today.  
3. Challenge students to represent the food in all its different forms.  (For example, if a student is researching the tomato, she might include tomato sauce, tomato juice, tomato paste, sun dried tomatoes, etc.)  To do this, students can look through supermarket sales flyers and cut out pictures of their food in its various forms.  They can glue these around the edges of their world maps.
4.  On a piece of writing paper, have students write down their findings.  Flow charts or other graphic organizers can be especially helpful to students.  Ask students to write a few paragraphs describing what they learned.  Attach this to the back of the world map.

Wrap-Up and Assessment:  Students will share what they learned with the class.  They might even try to bring in an example of their food or make something from a recipe. Write each of the questions originally brainstormed by the class on a note card and distribute them to students.  Have students ask these questions of the presenters.  Assessment can be based on students’ ability to answer the questions.

Post-Visit Activity #2

Discover native South Florida

Designs of My World

Sunshine State Standards:  SS.A.6.2
Materials:  

-Sketches from Miami Children's Museum, Miccosukee exhibit

- Copy of image “Miccosukee Tapestry”

-Paper

-Rulers

-Crayons/markers/colored pencils
Key Vocabulary: Symbolism, patchwork, Miccosukee

Student Learning Goals:  Students will be able to describe the Miccosukee traditional clothing designs and how they relate to their culture.  Students will demonstrate understanding by creating a piece of material with designs that represent their environment and then in writing, describe the various designs.
Background Information:  The Miccosukee migrated from Georgia and settled into the Everglades to escape deportation to the West.  (Known as the Trail of Tears.)  Their traditional lifestyle as they knew it changed; instead of corn, they collected coontie, using the roots and stems for their starchy nutrients.  Large family clans were divided into smaller bands.  In the early nineteenth century, the women designed patchwork that symbolized their environment such as alligators and trees.  These patchworks became part of their traditional clothing.  Men wore long shirts and women wore long skirts and a blouse with an overlay to protect themselves from mosquitoes.  Each patchwork design and fabric used varies from dressmaker to dressmaker.  

Procedure:  
1. Using the image below, discuss how various designs in Miccosukee tapestries reflect the tribe’s connections with their homeland, the Everglades.

2. Ask students to look at the sketches they made while visiting the museum.  If they did not make a sketch, ask them to recall what they saw.  How do these patterns compare to the one in the image?  What can you tell from comparing the two?

3. Ask the students to brainstorm the kinds of objects that would represent their environment:  school, house, pets, and favorite places are a few examples.  Distribute paper to students and have them create designs that symbolize some aspect of their environment.

4. On another piece of paper, have the students describe their designs.

Asssessment:  Once the students have presented their patchwork of colors, ask them if they have any clothes with symbols on them.  Does it say anything about their culture or about our environment?

Extension Activity:  If you have the means, you may want to try this activity with actual mini-looms and have the students experiment with weaving.
