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Shipping Studies
Teacher Packet
Grade Level: 3-6
Program Summary:  

These pre and post visit activities will help you extend your students’ learning far beyond the museum experience.  The pre-visit activities will help you introduce your students to what they will learn during their field trip.  The post-visit activities will help your students apply what they have learned at the museum to classroom curriculum.

This program is designed to educate students about the role of shipping in our lives as well as its affect on the planet.  Shipping Science intends for students to learn about the important role shipping plays in importing and exporting of goods.  Activities are included to study popular imports and exports that come specifically through the Port of Miami.  In addition to studying commerce, students will learn how trade opens up our society to diverse cultures through the use of their products.  Students will also learn about the science of ships, how they balance and float, and differences in their style, shape, function, and capacity.  Finally, this packet includes a lesson on how to use a map and compass (orienteering) to find your way around an unfamiliar area using only coordinates, just like sailors at sea.

This program mainly focuses on social studies and math, although many of the activities include literacy components.  This program focuses on the history of the shipping industry in Miami and applies map-reading skills, the use of graphs and charts, and the science of buoyancy, all with a real-world approach.
Vocabulary:

buoyancy – the tendency of an item to float or to rise when submerged in a fluid

cardinal directions – north, south, east, west and variations of these

compass – a device for determining directions by means of a magnetic needle turning freely on a pivot and pointing to the magnetic north




coordinate – a set of numbers used in specifying the location of a point on a line, on a surface, or in space 

density – The concentration of matter in an object. It can be calculated by measuring the ratio of something’s mass to its volume. Things that are denser are typically more “tightly packed.” 

Equator – the line of 0 degrees latitude that divides the earth into the northern and southern hemispheres

hypothesis – an educated guess

lines of latitude – imaginary lines that run east and west around the Earth starting from 0 degrees latitude at the Equator






lines of longitude – imaginary lines that run north to south from 0 degrees longitude at the Prime Meridian. 

mass – the amount of material in an object. It is measured by using a scale.

matter - the substance of which a physical object is composed

navigate – to steer a course


Prime Meridian - the meridian of 0 degrees longitude which runs through Greenwich, England



Properties – the characteristics of a substance that can be observed or measured. These include mass, volume and density. 

scientific method – the process scientists use when conducting an experiment. The steps are: observation, hypothesis, procedure and conclusion.



Volume - the amount of space that an object or substance takes up. Volume of a liquid is measured using a graduated cylinder. Volume of a solid can be calculated with the formula volume = length x width x height.

Port:  The left side of the boat when facing forward, towards the bow.  Most ships would pull into a dock on their port side.

Starboard:  The right side of the bow when facing aft, toward the back.

Bow:  The “nose” or front area of the boat

Stern: The back end of the boat

Cargo:  goods that are carried on a ship or other transportation vessel, often carried in large quantities

Web Sites Related to the Shipping Studies Program

Sea Education Association (SEA) Education Online

http://www.sea.edu/academics/k12.asp  

**This web site has AWARD WINNING lesson plans for all grade levels in areas from oceanography to marine biology and nautical science!** Check it out!

Science Made Simple

www.sciencemadesimple.com

Boat Safe Kids (includes a history of navigation)

www.boatsafe.com/kids/index.htm 

Find Your Longitude

http://www.pbs.org/wgbh/nova/longitude/find.html 

Shipping Industry

www.shiptechnology.com
www.cargosystems.net 
Interactive Science Site
http://www.hhmi.org/coolscience  

Science and Math Projects

www.sciencemadesimple.com 

http://www.kids.gov/k_science.htm 

Boating Safety

http://www.boatsafe.com/kids/index.htm 

Science/Engineering

http://www.howstuffworks.com
Mapping and Navigational Information

http://www.pbs.org/wgbh/nova/longitude/find.html 

http://www.pbs.org/wgbh/nova/longitude/gps/   

Books related to Shipping Studies Program:   
De Capua, Sarah. We Need Directions 

Gibson, Gary. Science for Fun: Making Things Float and Sink 

Holgate, Dr. Sharon Ann and Robin Kerrod. The Way Science Works
Wilkinson, Philip. Ships 

Swartz, Jon. Young Wealth: Trade Secrets from Teens who are Changing American Business

De Capua, Sarah. We Need Directions

Gibson, Gary. Science for Fun: Making Things Float and Sink

Holgate, Dr. Sharon Ann and Robin Kerrod. The Way Science Works


Wilkinson, Philip. Ships

Shipping Studies
Pre-Visit Activity

Sunshine State Standards:  MA.B.3.2, MA.C.3.2, MA.B.4.2, MA.D.2.2, SS.B.1.2
Activity #  1 – How Do You Get There from Here?

Objective: 

Students will use navigational and writing skills to write directions to and draw maps to a familiar place at the school. Students will then work with partners to test the accuracy and clarity of their directions. For 2nd graders and up, students will understand that accurate instructions to get to a place must include directions (which way to go) and measurements (how far to go in each direction).
Class Discussion: 

Prompt students with questions about how to get to different places they might go frequently.

a. How do you get to the playground?

b. How do you get to the main office?

c. How do you get to the library?

Activity:

1. Have students practice their writing skills by writing directions from your classroom to a location in the school. Locations you might consider include:

a. From your classroom to the cafeteria.

b. From your classroom to the front of the school

c. From your classroom to the main office.

d. Their desk to the front door of your classroom.

2. Have students partner with someone to test their directions out or for the rest of the week, use the students’ directions to get around (make sure you leave extra time to get to your destinations). Discuss with students whether the directions were adequate or whether any modifications were required. Discuss how sailors use navigational skills. Why do students think it’s important for directions to be exact?

Extension Activity: 

1. Have students pick something in the classroom. Have students write the name of that item on one side of a piece of paper. One the other side of the paper, students should write directions telling how to get from your front door to that item. Directions should be as exact as possible. Have measuring tapes and compasses available, but do not emphasize the students’ need to use them.

2. When students are finished, collect the papers. Using one of the papers, follow the student’s directions exactly as they are written. If something’s not clear, emphasize that you need clarity. Discuss with students what could be done to make the directions clearer (students will probably figure out that directional instructions and measurements are extremely important).

3. Have students write their directions again, using measurements and directional instructions. 
Pre-Visit Activity #2 – Classroom Treasure Map

Sunshine State Standards:  MA.B.3.2, MA.C.3.2, MA.B.4.2, MA.D.2.2, SS.B.1.2

Objective: 

Students will demonstrate their mapping skills by creating detailed maps of their classroom and using them to find “treasure.”

Class Discussion:

1. Review with students the map skills they learned on their field trip to the Miami Children's Museum (cardinal directions, lines of longitude and latitude). 

Activity:
1. Have students (or one student volunteer) use a compass to figure out where north, south, east and west are in the classroom. Label the walls of your classroom with the cardinal direction.

2. Have students draw a detailed map of the classroom (before drawing, decide on a scale for the map. Students should make sure they stick to the scales when drawing. Include 5 – 10 items that must appear on all maps (the teacher’s desk, the front door, etc. (Younger students may make maps without grid, but with the proper orientation and approximate scale). Collect maps when students have completed them

3. During a time when students are away from the room, hide treats or other objects in the room. Mark the location of one of these items on each map. 

4. Distribute maps to students (it might be more interesting for students to trade maps so that they’re not using their own). Have students use maps to locate the objects around the room.

Pre-Visit Activity #3-

"O": Moving People, Products, and Ideas

(Adapted from National Geographic Xpeditions Lesson Plans)

Sunshine State Standards:  SS.B.1.2, LA.C.1.2, SS.A.1.2., SS.A.5.1, SS.D.1.2, SS.D.2.2
Materials Required:

· Blank Xpeditions outline maps of the world 

· Marker, pencils 

· Rulers 

· World atlases Objectives:

Students will learn to identify different modes of transportation and communication; and be able to list and describe the advantages and disadvantages of different modes of transportation for specific products and purposes. 

Build Background Knowledge:

Begin the lesson by asking the class to explain how a certain product, such as an apple, gets to the lunchroom. What about other products in the lunchroom or classroom? Did they arrive by the same mode of transportation as the apple? What about the route(s) they traveled? 
Discuss and list transportation methods used in the past and today. Why do you think some forms of transportation are no longer used?  Post this list on the board, then have the class create symbols to represent four major methods of shipping goods—rail, ship, plane, and truck. 
Discuss the cost of transporting goods, especially over great distances. Usually the faster the service, the more costly it is.  You might want to have students look up gas prices, airline and overseas shipping costs, and compare them.

(Possible home learning assignment) Call any "overnight" courier service to get a sample of rates for a package delivered the next day to several distant locations as compared to a later delivery. 

Procedure:

1.  Divide students into Transport Teams of four. Assign each student in a team one of the tasks below to complete during the lesson: 

Captain Geo—reads the student scenario to the group and reports to the class 
Spatial Cadet—locates cities in the scenario and helps with decision-making 

Measure Magician—measures distances between cities and records information on a map 

Super Symbolist—draws symbols for the necessary mode(s) of transportation and places them on the map. 

Give each group a world map, a scenario, markers, a ruler, an atlas, and the following instructions: "Your group's task is to read the mission, then decide how to get your product to market. You must use the best method of transport, changing methods if there is a better way on certain legs of the journey. As you work through the scenario, measure distances and draw the necessary symbols for the modes of movement that you and your group find most efficient. (Use the symbols created by the class.) You must stop at all the cities included in your assignment, selecting the shortest route." 

"On the Road Again" Scenarios: 

Scenario 1:
São Paulo, Brazil, is a leading exporter of oranges. Suppose that the Queen of England loves fresh orange juice each morning. Deliveries must be made to London, England, but the shipment must stop in Miami, Florida, so that several tons can be processed at a plant in Lake Wales, Florida. The exporter also promised oranges to Monrovia, Liberia, and the city of Bamako, Mali. You have been hired to deliver the oranges. Plan the shortest route, using four means of transport. Begin in São Paulo and end in London, England. 

Scenario 2:
A new style of running shoe is being advertised to the public. The manufacturer in Bangkok, Thailand, needs to get the shoes to a mall in Chicago, Illinois, as quickly as possible. But first, stops must be made in San Francisco, California, and in New York City. There is a possibility that shoes will be needed in Cleveland, Ohio, as well. Plan a route from Bangkok to Chicago, including all stops mentioned. 

Scenario 3:
Bauxite is an ore used in the manufacture of aluminum. The ore is mined in open pits and then sent out for processing. A bauxite mine in Australia's interior is sending a large shipment of ore to the port in Sydney, Australia, where it will be loaded and shipped to several processing centers and eventually used in the manufacture of electronic goods. Processing plants in Seoul, Korea; Tokyo, Japan; and Gary, Indiana, have ordered a shipment of ore from the Australian mining company. Plan a route from Sydney, Australia, to Gary, Indiana. 

Scenario 4:
Icelandic fisheries catch cod, pollack, and other fish in the North Atlantic, freeze them, and export them to markets in the Western Hemisphere. The fisheries have negotiated a contract with a major seafood restaurant chain. Deliveries must be made to their distribution points in Halifax, Nova Scotia; Montreal, Quebec; Detroit, Michigan; Des Moines, Iowa; and St. Louis, Missouri. Plan the route to ensure deliveries from Reykjavik, Iceland, to St. Louis, Missouri. 

Scenario 5:
The city of Cairo, Georgia, is the site of a major manufacturer of precision ball bearings that are used in the construction of various automobiles. The machine that makes these ball bearings has broken down. The necessary part (manufactured in Berlin, Germany) has been ordered and will be shipped soon. Plan the route that the shipment will take from Berlin, Germany, to Cairo, Georgia. The company usually ships through Paris, France, to Baltimore, Maryland, then to Atlanta, Georgia, before sending ball bearings on to Cairo, Georgia. Plan the shortest route possible using four modes of transport. 

Scenario 6:
Suppose that marzipan, a candy made from almond paste and pressed into the shapes of little fruits, has been a favorite of Hillary Rodham Clinton since she first had some while in Rome, Italy. The mayor of Rome is sending her a five-pound (two-kilogram) box for her birthday. This particular type of marzipan is made by a woman in Naples, Italy. Plan the route that the candy will take if it is shipped from Naples to a shop in Rome, then mailed to Washington, D.C. Note that marzipan will keep for several weeks in a cool place. 

After the groups complete the task, have them present their findings orally to the class. 

Closing:

Have the entire class list advantages and disadvantages of the four modes of movement. What routes were best for specific products? 

Suggested Student Assessment:

Exchange world maps within the class and challenge groups to discover more efficient modes of transport for the same scenario. 

Extending the Lesson:

Have students go through the Xpeditions activity Lizzie's Morning, reading the stories, looking at the photo galleries, and completing the activities. 

Related Links:

About.com Cities and Transportation
International Forum on Globalization
National Geographic: MapMachine
National Geographic: Xpeditions Activity—Lizzie's Morning
Pre-Visit Activity #4– Mass, Volume and Density in Action

Sunshine State Standards:  SC.C.2.2., SC.H.1.2, SC.H.3.2

Objective: 

Students will compare and contrast the characteristics of an orange and an orange balloon of the same size. Students will be introduced to and use phrases like mass and volume to describe the objects.

Preparation:

Get an orange. Blow up three orange balloons. One should be the same size as the orange. One should be significantly smaller than the orange. The other should be significantly larger.

Alternative: This activity can be done with students working in small groups. If you chose to do it that way, each group should get one orange and 3 balloons. Students should then blow up the balloons themselves.

Activity:

1. 
Show class the orange and the larger orange balloon. Have class list some of the things that are the same about the objects (students will probably list things like color and relative shape). 

2.
Next, have students list some of the things that are different about the items. When a student mentions “size,” introduce the concept of volume (how much space something takes up). To reinforce concept, ask students which of the two items has a larger volume. Which one has a smaller volume? Have students make comparisons between other of the items to make sure concept has gotten across. You may also have students put the items in a row, sorting them from smallest volume to largest volume. 

3. Show orange and same-sized orange balloon again. Have student volunteer lift each of the items to judge which is heavier (if possible, have a scale on hand to actually weigh the items). Introduce concept of mass (how much something weighs). Which of the items has a smaller mass? Which one has a larger mass? Have students make comparisons between other of the items to make sure concept has gotten across. You may also have students put the items in a row, sorting them from smallest mass to larger mass. Does the balloon that’s larger than the orange have a larger mass? (No).

4. Tell class that for things that are rectangular, there’s an easy way to measure the volume of something. The formula is length x width x height. Give each group a shoebox or other small rectangular box. Have student groups measure the length, width and height. Have groups use volume formula to calculate the boxes’ volumes.

5. Prompt students to measure the mass of their boxes (students should know to weigh the boxes in order to do this).

6. On your demonstration 

7. Introduce the word “density.” A primary definition is how much weight is carried in a particular space. It’s usually expressed in weight per space).

8. Discuss the difference in size between cruise ships and fishing boats.  Which do you think has more mass?  More or less volume?  More or less density?  What is the difference in density if a cruise ship is empty or filled with people?  Students can draw pictures of boats with high and low density according to the number of people in them.
Post-Visit Activity #1– Pack It In
Sunshine State Standards:  SC.C.2.2., SC.H.1.2, SC.H.3.2

Objective:

Students will participate in two demonstrations to understand the concept of density.

Class Discussion:

1. Review definitions of mass

2. Review definition of volume

Activity:
1. Have empty suitcase (smaller suitcases will work better). Prompt students to figure out how you would measure (a) the mass and (b) the volume (length x width x height). Assign student volunteers to measure the mass (in pounds) and the volume (in square inches).

2. Tell students you are going on a trip and you need to pack. Add 10 clothing items to the suitcase. Ask students what has changed about the suitcase. Has the mass changed? (Have students figure out and write down the new mass). Has the volume changed? (the volume will not have changed).

3. Tell students that you forgot a few more items. Add 10 more items to the suitcase (items can be clothes, shoes, or, for a funnier effect, random items from around the classroom). Again, ask students what has changed about the suitcase. Has the mass changed? (Have students figure out and write down the new mass). Has the volume changed? (the volume will not have changed). Is the suitcase more crowded?

4. Add a few more items to the suitcase. Again, ask students what has changed about the suitcase. Has the mass changed? (Have students figure out and write down the new mass). Has the volume changed? (the volume will not have changed). Is the suitcase more crowded?

5. Introduce concept of “density.” Density is the ratio of mass to volume (how much the items in a certain space weigh). Ask students what you would have to do to decrease the density of the suitcase. Have students write the word “density” in the right-hand column of their chart. Introduce the formula for density (density = mass divided by volume). Density is measured in pounds per square inch. Have students use the information they collected to calculate the density of the suitcase at each stage. Make sure students use the correct unit.

Activity Part Two

1. Mark off a circle with at least a 5’ diameter on the floor of your classroom (can be done with a rope or piece of yarn). Tell students that they are now inside the balloon from the activity # ____. Assign two students to stand in the circle and move around.

2. Have a few more students move into the circle and move around. Ask students what has changed about the balloon now – is the mass larger? (yes) Is the volume larger? (no) What has happened to the density? (There is more mass packed into the space, so the density went up). 

3. Add more students to the circle. Ask students what has changed about the balloon now – is the mass larger? (yes) Is the volume larger? (no) What has happened to the density? (There is more mass packed into the space, so the density went up).

4. Have students predict whether density will go up or down when the mass stays the same, but the volume gets larger (the circle gets bigger). Make the circle bigger to test out the hypothesis.

	
	Mass
	Volume
	

	Weight 1
	
	
	

	Weight 2
	
	
	

	Weight 3
	
	
	


Post-Visit Activity #2- Global Breakfast
Sunshine State Standards:  SS.D.1.2, SS.D.2.2, LA.A.1.2, LA.A.2.2, LA.E.1.2
Objective:  To look for evidence of global interdependence in the foods that we eat. 

Build Background Knowledge:
In this interdisciplinary lesson, students explore the concept of global interdependence by investigating the origins of the foods they eat. Students will recognize the fact that many of the foods they eat, and the ingredients that go into making them, are produced in other countries. They will speculate about why certain foods are produced in different regions of the world, and what might happen if the production and/or distribution of these goods was to stop. 

Preparation
See the Food and Agriculture Organization of the United Nations (FAO) website, and the FAO Statistical Databases for background information on global food production, consumption, and trade. 
Introduction:

Have students go to National Geographic's Xpeditions website to read Lizzie’s Morning. This story explores all of the cultures that a young girl comes into contact with from the time she wakes up to the time she gets on the schoolbus.  

Ask students: 

· What products or goods does Lizzie use that come from other countries? 

· Does your family use any of these products? 

· If these goods are produced in other countries, how might they get to your home? 

After students have discussed these questions, tell them the next day they will do an activity that will be based on what they had for breakfast. Tell students to make a point of noting everything they eat for breakfast the next morning and to jot down the items on a list, if that helps them remember. 
Discussion:

Ask students to think back on their morning. What did they eat for breakfast? Have each student create a list of the foods that they ate, if they haven't already done so.  

Ask students: 

· Do you know where these foods come from?  

· Do they contain any ingredients that might have come from another country?

Allow students to share examples of foods that they think might have been produced in another country. 

Depending on your students, it might be appropriate to extend this lesson with vocabulary such as consumers, producers, needs, and wants. For a detailed lesson plan incorporating these ideas, go to EconEdLink’s Hey, Mom! What’s for Breakfast? 

Have students visit Breakfast Around the World, part of the EconEdLink’s lesson plan. Here, students can see what children around the world are eating for breakfast.  

Ask students: 

· Which countries’ breakfasts were similar to yours? Which were different? 

· Can you think of any reasons why people in different parts of the world eat different foods? 

· Are any of the foods described available in this country? How might we have gotten them? 

Visit the American Museum of Natural History’s biodiversity exhibit, entitled “It takes All Kinds.” Have students read You’ve Got the Whole World in Your Shopping Bag. Here, students can click on any of the products from an ordinary trip to the grocery store to find out where the main ingredient in that product originated. Record information about the different foods produced in each country on a large classroom map, or distribute individual student maps, available on the Xpeditions website. 



Say to students, "Growing and producing food is an important business around the world. Let's look at and compare industries and agriculture for different countries." 

Then refer students to Cultural Connections, also part of the EconEdLink lesson. Divide students into groups and assign each team one of the following countries: Brazil, Egypt, France, Germany, Greece, Japan, Kenya, Russia, Thailand, or the United States. (These selections have information about foods produced, the others do not.) Have students read the sections on foods that are eaten and produced in that country and the climate of the country.  

Introduce the term global interdependence to describe the idea that we must rely on other countries to provide some of the goods that we need, just as they must rely on us.  

Ask groups to discuss and record their answers to the following: 

· What are some of the main foods eaten in this country? 

· What are some of the foods produced in this country? 

· What is the climate of this country? 

· How might the climate of the country determine the foods that are produced there? 

· Would we be able to produce the same foods in this country? Why or why not? 

· Can you think of a product that would be difficult to produce in that country? Why? How might that country get that product? 

Have each group create a series of pictures showing the foods produced in their country. Have students label the picture with the name of the country, the name of the food, and the amount of the product or food that is produced. Allow groups to share their findings and hang their pictures in a designated section of the classroom.  
[image: image1.png]



Assessment
To summarize the ideas in this lesson and check for student understanding, have students create a fictional situation in which one of the countries decides to stop producing a certain food, or their crops are wiped out, resulting in a scarcity of that product. They should use the posters created by the class to select a product and country.  

Students should consider questions such as: 

· How would other countries be affected by this?  

· What would happen to the price? 

· How does this show why countries around the world depend on each other for products? 

If students have selected a product that is supplied primarily by a single country, they should recognize that the price will increase and there will be shortages. If students have selected a product that is produced or grown by many countries, their answer should consider whether scarcity of that product would have a major or only a minor global impact. 
[image: image2.png]



Extensions 

Go to Coffee on the National Geographic website. Here, students can read legends describing how the production of coffee spread to different regions of the world. Students can trace the spread of coffee by locating each country on the world map. Students can also locate today’s major coffee producers on the map. 

Students could consider questions such as: 

· What, if anything, do these coffee-producing regions have in common? 

· What kind of climate is needed to produce coffee? Could it be produced in the United States? Why or why not? 

· How might we obtain coffee? 

· What would happen if Brazil or another top producer suddenly stopped exporting coffee? 

· Can you think of goods produced in your country that would have a major impact on other countries if taken off the market?
Post-Visit Activity

Activity 3 – Map A Shipping Route
Objective: 

Discussion:

Activity:

Post-Visit Activity

Activity # – Density Detective
Objective: 

Students will utilize understanding of density to design an experiment to compare the densities of several liquids.

Materials: 

Corn syrup, cooking oil or baby oil, water, graduated cylinders or other same-sized containers (3 per group), scale (preferably one that can weight in ounces), large container or bowl (1 per group) 

Activity:

Review the concept of density. Have students define density. Show class the three liquids. Brainstorm with students about how you could test the relative density of the three liquids (which one is the most dense, which one is the least dense, which one falls in the middle). 

Divide students into groups. Have students work within their groups to plan an experiment to test and compare the densities. Students should create written plans, noting how the steps in their plans match the scientific method (observation, formulation of hypothesis, use the hypothesis to predict the existence of other phenomena). Review each group’s plan to make sure that it accurately tests and compares the densities (comparing the weights of equal volumes of the liquids. Accurate experiments can either weigh the samples or pour equal volumes of each liquid).

Have students try out their experiments. Give students a list of the relative densities of the liquids (which is densest, which is second most dense, which is the least dense) (you will need to test this out prior to doing the lesson). Have students evaluate whether their experiments accurately tested the densities. 
Shipping Studies
Post-Visit Activity

Activity # – Where’s the Warm? Latitude and Weather 
Objective: 

Given a list of cities and their approximate latitude locations, students will research the average temperature ranges of the cities. Students will make connections between latitude and climate.

Background: 

A location’s latitude has a major effect on the location’s climate. Locations on the Equator get more direct sunlight than other parts of the globe. Therefore, areas closer to the Equator tend to have warmer weather, while areas farther north and south from the Equator tend to have colder climates. 

Activity: 

Students may do the following: 

use the latitude information to locate cities on a map or globe. 

Use reference material to find out the average high temperature ranges for each of the locations. (You may also distribute the teacher’s edition of the page, with temperature ranges already written in).

Have students create a line chart, comparing # of degrees distance from Equator and average high temperatures (consider having students doing one chart for locations north of the Equator and a second chart for locations south of the Equator). See if students can make any connections between latitude and weather patterns.

Class Discussion: 

Review what students know about how the earth tilts on its axis and its daily revolutions and the earth’s orbit around the sun every year. Have students predict why the weather might be hotter at the Equator. Use two balls to make a model of the earth and sun. Draw an Equator around the middle of the ball representing the earth. Do a sample rotation and orbit. Have students explain why things are hotter at the Equator (the Equator gets more direct sunlight for longer than areas towards the poles).

Visit weather.yahoo.com/forecast/

Aberdeen, Scotland (57 degrees North) 39 – 45 F   

 

Phoenix, Arizona, US (33 degrees North) 68 – 100 F

Miami, Florida, US (25 degrees North) 72 – 86 F

Nairobi, Kenya (1 degrees South) (61 – 81 F)

Rio de Janeiro, Brazil (23 degrees South) 69 – 79 F

Santiago, Chile (33 degrees South) 57 – 84 F

Wellington, New Zealand (41 South) 49 – 58 F

FCAT Practice Writing Prompts

1.
2.

3.   You are the owner of a new cruise line. Write an advertisement for a newspaper or magazine telling the public about your company. Where do you go? What are the countries like that you visit? What are your ships like? Do you have any different activities to do while aboard the ship?  What are your employees like? Why should someone pick your cruise line over another one?
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